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ABSTRACT 

The first working paper for UNESCO's 
Interdisciplinary Symposium on Life-^long Education summarizes for 
participants some of the problems arising from the evolution of 
educational systems in the direction of lifelong education, some of 
the basic issnes involved^ and some of the requirements it meets and 
the consequences it may have. The areas covered arei (1) purpose of 
the sum.posium—to anewer the questions "what can be done to transform 
existing education systems so that the kind of eduaation they provide 
is in keeping with the aims and requirements of lifelong education?"; 
<2) some points for consideration by particlpantS"eKperience with 
mattere related to lifelong education, the nature of the educational 
process as related to lifelong education, analysis of structure whose 
main function in education is not pedagogical, analysis of other 
factors making for change in educational structures, and others; (3) 
some issues in llfalong education— the educational dimension of 
personal experience and the possibility of individual 
self-fulf illment, the relationship between education and the overall 
needs of the local, national and International community, the 
connection between work and education, 'and others; {^) the starting 
point — discussion of determining factors in the development of a 
society's education structures and needs; and (5) modes of 
action-^^analysis of existing educational structures and processes. 
(For related document, see AC 014 275.) (KM) 
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ais la the first worktag paper pr spared for partlolpanti in the Intei'na- 
tional BympoBixm on llfe-lona euuoatiQn, Althou^ the meetlns is to ba esientl- 
ally an opportunity to'dlecuss some spedifio and gl^lf leant e^eri^saea.from ^jhieh 
leseons may be ctaim, It haa bean thou^t deelrable that the dlaouaaions should * 
take plaoe in ttie ll^t of a conception of life-long education on whloh broad 
agreenient haa alrea^ been reached. 

The p\u?poae of ^e followlns obafcnratlons Is coMequently to remind partlc- 
ipanta of sorae of the problema »iiing from tlie evolution of tduoationri Eyatams 
to the direction of life-long edUQatlon, some of ttit baelo Issuea Involved and 
aoine of the requirements it nieets and the GonGequenoea it may have* nieoe 
observatlona lie outelda the aGtval field of discussion, but thay may be of aoma 
us© for participants In so far as Uiey be» ^em In ratod when eomparlng e^e-* 
rlenoas with one anotiier. A seoond dooument. A second document, oontalnins a 
brief account of the lessons, to be lew»nt from tiieir e^erlences will aaerve as 
a st^ttos PQlnt for me dlaouaslona. It will be based on the statements Rafted 
by the partlclp^ta. 



I - FURposE Op mE smsosim 

1* ThQ worK plan for lif e'^long eduoatlon In the Ap^ov^ Programme and Budget 
for 1971-1972 (docunent 16 Q^5 Approved, para* 1084) , spec if las that 1 

"an Interdiaoipllnaiy symposium . * . will be organized in I97I to asMse the 
progress made in 1970 #** tow^?ds a elearer imderrbanUng of life -long 
eduDatlon and the applloation of consequent reforais," 

2* The Seoretariat ttLou^t it desirable to foimilate iiie objeotlve ttiua def ined 
In the ll^t of ttie dlsouaslon of. ll^e^long education by the General Oonference 
at Its steteentih session. For the many Individual contributions to the diecua* 
elon in bo-tti the Pro^amie OonpRilselon and plenary seselDna yleldid olear and 
valu^le litformatlon on the raatter, snd ghowed that ^e Idea of life^long educa- 
tion was ncwudays much better underEtood oynd had ttie eiipport of mariy people in 
a very large number of Mraber Statea* It tiieref ore seemed permlsolble to an- 
toowledge that the f Irst liiaM of Unesoo^a work to regard to life-long education « 
tliat of forarolatlng concepts md defining theories - was drawing to a olose* Vttiat 
mattered now v^bm to p^^epe^^e f or the seoond stage, which would be eseentlally one^ 
of actioni ^d whll$ It was deslraJ^l© to elarlftr the concept still further /tMs 
waa to be done not by theory, but on ttie baals of e^orlence to date and with a 
view to taking fm^liier action. In this w^ Uneaoo could, within tlie limits of 
its resources ^ help to find an answer to tlie question asked by a 1 wge niaiitoer of 
delegations at tti© General Co itot can be don© to tran^fom exlatlng. 

education syrteras so tlmt ttia kind of education "ffiey provide is In keeptog wltli 
the aims and requirements of life-long egucatlon? - - y - ^ ^ 

: ; 4 filmed from best available :copy - c . :: . v 
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3* Idea of the present maettog eprings from a desire to ftod an ane^'7ei' to 

thla eralnently topiQal question* Bie S3n.1pQsl1.w2 brlnga toge-Uier experts from 
oo\mtrlee In the v^ioug geo^aphlo antf oultupil regions who have had a wide 
variety of ^erienee to regard to training, apeolallzatlon, and the nature of 
thtiir professional duties, vntot they h^^© In oomion Im that tliey have inltiatid 
or carried out aotivitlea *the object of which is to proraoti the evGlutlon of the 
theory - andj still more, the pTOctloe - of aduoatlon in ttie direction of llfe-^ 
long edueatlon, or whloh have in fact done so. Tt is hoped that the statements 
made by the various experts on the work for wMch ttiey are responslbl© (admin- 
istration of an edUGatlon^ oentre or Institution , taa^^hlng, adnjinistratlve 
duties, organisation, etcO will not only Imad to a profitable exohange of views, 
but will enable ue to underBtond how the tranrformatlon of an educational system 
works, how and at what potota aotion la taken, what resowoea and aid are involved, 
what obstacles are met wltti and how they can be overoome. Die Symposium, therefore 
is essentially a meeting of people aetually engaged to educational work, who will 
pool ttielr ideas In an attempt to see what be leamt ft*om ^Uhc f Jrtt es^srlenceg 
md to determine the Gonoeptual bases for futwe aotion* 



II SOME POIMTS CONSIDERATION 

Without prejudgtoe the esaot nature of mm problems mtaki partioipante will 
have ooeaslonj^o axamtoe In the course of the Ssmiposlum - situations .aM problems 
thay all faofe In their different Qlrci^stancee - It ma^ be aocepted that the 
aisDusslons could cover a nuraber of topioe, puah as the followtagi 

(a) Bia participants' direct aM observed «perlenoe of mattery related to 
life-long education. Difficulties, obstaaleB, favourable faQtora, the 
forms taken by individual partiQlpation (ahlldren, young people, adults) 
and by oolleGtive participation (associations, ^ups, etc, )* 

(b) Bie natipe of the educational proaess as related to life-lone education* 
TeMher/pupll relatlonailpi relations betwa tn IndlvidUfa eduoators end 
between ^uoators and'emieatlonal institutions, soolal life, conrounlty 
life and produotlon, 

(c) toalysls of atructwes whose main fmictlon md rSle in eduoatlon is not 
pedagogical s tiie mass comraimloation media, todustiy, trade unions^ 
cultwal iMtltutions, etc. ' 

(d) Analysis of the qu^ltatlve mA quantitative demand for education made by 
social foroes which m^ be a factor to social, eaonomic ard educational 
ohmge (workers, young people, underprivileged p^ups). 

(e) Analysis of ottier factors malctog for ctoige to educational structures t 

aolentlflc, industrial and technologic^ mass eoraunioatlon 

media, etot 

(f) Analysis of legislation md the pl^mtog process at all levels (gov- 
eiTOBents, mtolstries of eduoation, the private sector , schools and 
ittiiversltles), 

is) ft^oposed reseM»ch md experajnent to be carried out at -tiie level of 

edUGatlonal structures and by toternatlonal 00 -operation* 
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mm opportmity offers by th© Symposium to undartalce an todlvidual 
praotlaal end institutional nnalysls of edueatlonal ©xperlencee will er^le 
participants to put aside theorlzlnc ^ont aduoation and obtain first^'^md I- 
lydce of the ohanaln:; 3ituatlons which refl#at their day-^to^day e^erience- ^ 



III - som ISSUE m upe-wng education 

Ehere oro certain baslo lesues Inherent in the idea of life-long education 
and if we examine them mq ^11 be able to eltoinate or avoid arribl^ity. me ' 
object of such an er^inatlon is to prompt partialpijits to analyse ej^erlenoFi and 
to provide a frajnework for tiieir analygla, raUies^ tlim to formulate a tlisory of 
life-long education. 

Individual and aroup adaptability to change, the educational dimension of 
personal e^erlence and the poseibillty of individual self ^fulfilment ; Independ- 
ence^ self -education and the aotive participation of ^1 in their own/educatloni 
the relatlon^ip between education and overall needs of the local, national' 
and Intemational conimunltyi me connexion between vjork and education; the de- 
J^stitutionalization of education In Ju^rtaposltion wl-Ui the ever-incraasins 
institutlonallaation of cultural ea^erlenoee - these are but a few of the leeuea 
on which agreiment exists amoi^ those ooncernad with the coneept of llf a-long 
edizcatlon* 

It ±m for the participants to exaralne these laaues with regard to the pos- 
sibility of practical aotlon mi Identify the obstaclea to auoh action. 

In all these la was ttiere is evidencti of a reaaization tlmt education tfiould 
be all-embracing, ttiat we laam from the sum of all our experience, and that we 
must not accord ^eater Importanae to one period of life - youth or manhood - 
^tmn to another in provide opportimi ties for learning and the various Instltu- 
tione required* 

Life-lona education implies a olroulw ralatlon^lp between the various 
educational experlanoeaj no speolal Importance ^ould be given to any particular 
struetwea (imivaralty, school, place of worlt; mass oomunlc at ion media ^ com- 
iMilties, etc*) or fmctlons (research, oiatur^ studies, vooational training, 
cultural creativity and production, popul«*laatlon)* Education relates to 
Individual people engaged in eooial, cultural, Monomlc aM scientific activities. 
Tti^ main object Is not to Improve exlstlns inatltutlons with a view to life -long 
education* We shall. not get vex^ f ar by adding llfe^long education to primary/ 
secontory and university education, literaoy teaohtog, vocational tralnlna^ in 
school or on tiie Job, leisure, eduoatlon in ttia home or ttie activities of 
associations. 

. mie development of m% perBonallty - Inteilectual , affective, aesthetic, 
physlQal and social - is ttie reeiat of day-to-day e^^arienoe, and itn starting 
point Is -aia life of each Individual, so ttiat people are educated not only 
ttirou^ educational experiences in the strict weantog of the termi the community, 
mm place of work, family life arid the company of fr lends ai^ societal life in 
the broadest sense of the term ^e also jUnportant as educational structures- 

Our object, -Uieref ore, is not to maggest a i^^Ptera for llfa-loni aduoation^ 
but /to give more scope to day-to-day edw^ a%perieneea and see ttiat tlw 

^e supported by ediicatlonal structwes instead of bting htadered by -toeinV 



Thm T^tvmm^ quality of ^ontaneous eduoatlonal experlrnente undertaican in 
□rdar to oope with sltmtlons thBt maJce for change (for exaiiiple, the oraativeness 
of emlp^ants^ ttit cultural resistance of oolonized pfioples^ eta,) - txperlnianta 
whioh ara the fruit of oollectlv© as well as individual effort - tends to vanl^ 
when they are taJcen over by educational structures. la that a necessary con- 
sequence of ajistltutlonallzatlon? And why is it rl^t to ask research worUerg 
and educational tiieorlsta to reflect upon educational Imovatlpn, vihlle at the 
saine time ^uoators to the mme society are penalized for acting similarly in 
praotioe? 

^ Eiase - quastiona oonoern us dlreotlyi if the purpose of our Investisatlons 
is not merely to add another eduoatlonal project to all thos^ whlGh lie waiting in 
raseargh oentrea and ministries^ end perhaps in tiie lntematlons.1 orsanizations as 
well. 

If life -long eduoation really rae^s ttiat everybody may be both teacher and 
pupil, edueatlonal reaaarch and tenov^tlon eannot be exoluslvely a matter for 
specialists* a^eriments are aonetantly being made, and university laboratoriea 
and schools ara by no means the only places in which such matters being 
thou^t out* ^ . 

M.^e, for instanoe^ the relatlon^lp between work and tratalng, There Is 
little to be gained by Insisting on better teaohing teohnlquas In voGatlonal 
tralntag or by IntrodUGlng new vocational subJeotB Into the first part of the 
seoondm-y aourse, Cui^lculm revision le essential, but again It oan only be 
a consaquehoe and not a stwting point* Any partial solution for thaea problems 
tovolves Ghallenglng ttie entire education system Jn which edi^ational es^erlenoes 
and vjorklng experlendea^ workera and teaohers, intelleotual work and manual work 
are to be fotmd side by side. 

If we observe people vAio leam their Job as ^ey work, we see -ttmt most of 
otir educators are not professional teachers i/fliat ow^ reasons for learntog in 
evarydiQr life differ profoundly ft*om our reasoni for iesmixm ^t sehool, and that 
learning is always a group e^erleMe* Cm ttisse problems be solved by intro- 
ducing a new school si&Jeot, by using a new tebhnique or a teaching ma<Alnaj^ by 
arranging for teachers to spend soma ti^a in faotorlas? Perhaps ttiere Is no ready-^ 
made solution^ but it Is not m aa^ ^Jeot to Investl^te* laonomlo development, 
unemployment, employers ^ unions, new teoteiologioal meUioda and social and eoonomlc 
Qhanges In the labour market are only some of ttie factors Involved to our consid- 
eration of vdcatlonal tratoing, aM eduoatlonri theorists fijid themselves In 
difflG\iltlea as ttiay face ttiese problems * md often alone* 

Non-dnBtltutlonal edueatlon throu^iput llf e is to a oertaln wtent a long* 
standing tradition in tli© workj^ olasstsi but what arg toey to widsrstand by 

life-long education*^ when ttiey we offered It? An ertenslon of school^ to which 
ttiey i^a still waooustomed? Wie offer of a wbstltute for a hlghtr out-of ^school 
= or tKtra-imlverslty education, to which work^s have no aocess (although the 
schools and diversities are begimlng to open i^elr doors more widely to toem)? 
Or the chance of edUGational ©cperlenoas which are related to tiit^ need for 
Indlvlduri and oollectlve development? 

Resent soeiologloal research, whioh has rwealed the datermlriatlcm of tee 
Mddle olasses to tales advantage of toe opportunities ottwed by oontlnuous 
train^ and, by cratrast, ttie soeptlclra of ttie to for soma consid- 

eration of toe smblguouenatwe of toe oono0pt of life-long education aiid of Its ''^ 
w^"Pst aohievemcnts, boto in_SGhool and out of s^^ 
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]^parlns for* the new socl^ and QUltural roles of a soGlety in transition 
is a matter that Interests toe worittra, botli f or tiiamselves and for tlialr ahl^- 
drtn, but they wl^h to partlalpate el^toer In afrimilng their role or in defining 
the orlterla appliaable to the^ eduoatlon. For tXMiple, the/ are by no means 
unaware of the importanoe of vocational traintag, but thoy question ttie validity 
of initial or oontinuous vooatlonal training whiGh li baaed on the mainton^.oe 
of ttie edueatlon system ae it ie tod^ and which is an Integral part of it* 

Life-long eduoatlon, ba§ed on the notion of the individual 'a and the pi'oup's 
adaptability to Qhangei is In the process of J^eein^ itself from institutional 
constraint ^d reiiatanQa, which are particularly hostile to ohange in cduoation* 
Ita liberation presupposes active participation in social develqpment md a 
growing awatf*enese on the part of ttie fqroes Involved In that chansip 

These forces and itimm factors of change ^e often overlooked In considering 
educational renewal j for educatloiml institutions and Uieorlsts rag^»d themselvea 
aa belr^ mainly responsible for suoh renewal. 

But the major traasformatlona of society are lacing plaee outside the schoolg 
and imlversitlas , md educators fhould take an active part In teem. Scientific 
and teyhnologlcal developraent^ the production demands of the key industries, the 
speed of oomuTLUilcations and above all ^e social forces #ilch play their ^bx^ to 
social i economic and educational ohange (workers, ttie young i the categories 
which are underprlvilesed because of their ettmic ^ouplnSi sex, geo^jpa^lQ 
orlgtoi etc* ) - thece mmt be th© start Jjig points for thinking about ediaoatlon, 
and not the aim to whioh education is dlreoted* 

^esa forces and factors are not all of the same dimension, ^e log5^ of 
economic developraent Is often opposed to ttmt of social development* Their mu-» 
tual Influence gbxi only be dlalectlo^, but Hiie level and natwe of the dia- 
lectic may vaxy from one countoy to ano-ther ai^ from one situation to another. 

SolentiflQ, taclmologlcal and economic development (at one and the sajue 
time todependent and interdependent) Is of ^*eat moment to eduoatloni but 
frequently the only re^onst of educators la passive acceptance of ecienqe, 
teolmology and prodwtlon or woldance of -ttie whole issuer 

It Is important to view scientific and technologlGal devalopnerrb ft'om a 
historical and soclaLl angle and regard it as ttie rosult of collective actlvityi 
to see induatrial davelopment to Its entirsty, discover hot criteria of ef*- 
flelenoy and assl^ to such development broader alms mt es^lualvely concerned 
with ttie growth of OTPj to see to the coRMUnlcatlons e^lo.glon an tocreased need 
to ^estlon 14ia need for tihe geogra^lOj soelal and cultural b^^lers which 
prevent Individuals | social ^oups countries from llvtog together aM tfi^lng 
tlialr experience* 



Workers who want an tote^ated general md yocatlonal iiratoJjig, young people 
or create oducatlon^ e^eriences both toslde aM outside lA^^ sy^bam, 
1toe peoples of tiie ttlrd World who are beglmtog to refuse ttie kind of eduoatfon 
ttiat is in^iosad on them from wlttiout, woman itfio demand a new fftatas and new 
oppcrfamltles for all^^rouM education, ^e unitorprlvllesed categorleE (eml^anta, 
mtoorlty ^oups^ etc, ) vftio a3?a not content with special twchli^, but want 
continuous education Itom the begtoning, so that they can bacome $Xi totegral p^rt 
of Bociaty - all ttiese m^ prove factors lead^^ to 1iie reneraA of ^iwatlon* 
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'Xhe^e a^e ttie faotors that niaka it pogslbl© to ehaHenge the presarit oom*- 
, partraentallzatlon of educatloMl structures and thalr hlararohy, to transfortn 
Initial and conttouous tratoing Into llfe-lor^ Inaivldual and eolleGtive l©a«iiiis* 

But the analyels oarmot be coi^lete unJ.ees via allow for the factors whioh 
have a negative effect on eduoatlon. An analyala of the eultitt^al, Btruotural, 
psyehologloal and political obrtaolei to chans© la mi eesential part oS^ the work 
and of eduoatlonal reaearoh, for the sooio-armlysia of Inatltutions is also an 
asptot of Belf-eduoatlon* 

The polltlGal, deinop^aphlCj eoonomlc, geo^aphlc^ hlstorlo^ and oultural 
variables in the exirtlj^ Intemational eltuatlon and 'ttie in whioh they are 
interprsted by the peoples oonoerned we deteCTitolng faotors in the qualitative 
and qixantitatlve developnitnt of a soolety^s eduoation etruoturee* No ottier 
starting point is possible. 

But wa ilJlist malce an effort If we are to dlsooyer ttie real needs of the 
Individual and see tiiem as part of a ohOT^iJig world, bearlns to raind that the 
eduoatlon variable may play m outstandtog rSlo in suoh ehanger Gompulaory 
schooling J the generalization of fvdult aduoation arid the um of ttie mass com- 
raiinieation madia for edudctlonal piarposes niay develop new needs which ^e existing 
struotwes are not ready to meat* 

Ttim transition fror» traditional education to new atructiares for life-long 
edueation Is brou^t about by deGisions and action at various levels in a 
society ^ and it Is Impoaaible to foTOUlate the theo^ bdilnd such a transfOMia- 
tlon* But an anaiysis of what has beer* done in various coimtriea may enable lis 
to understand the process by whioh eduoatlon la beoomij^, both spatially and 
temporally j an unendins proceas* Bie demsM for education , qualitative change, 
educational trends and the distribution of the resoiaroti asal^ed to aduoation 
are of most interest to us. 

In the eoimtrlea of the aird Worlds Independent e^rlraerrta are needed in 
order to meet the educational^ IMividuaL and eollectlve needs of natloM whloh 
have reosntly aoeeded to Independence and ^e anxious to oonBolldate it. Ihe 
crisis of the dlltlst eduoation syateme and ttie questlonlJis of ttie effeotiveness 
of ttie education systems In Wiese coim'teles »a ttie rasiiLta of such eWorts, 

Bie indigenous cultwa, which was often crushed by colonization , is a key 
to interpretation md ^mlysis ^d^ at ttia same time, the prerequisite for 
developing ijidependent e^erlments^ but it is not to b© confused wltti its pwely 
traditional manifestations* Ttie new situations asao elated with the drift to ttie 
toims^ urbanization, proletarlanlgatlon, urban unemployatat and -toe new farming 
methods are startlns points for es^erlmenti to edncatlon by which it is hoped to 
solve contempowry problems, These, ^.d ^e new forms of popular culture, are 
'tile potots from whldh a s'tert must be made if we are to evolve a form of educa- 
tion which la not only a preparation for ohenge, but ch^ge Itself * 

Life-long education e to only dr^elop provided it is not conftoad to ad hoc 
tostitutlons md is not restricted to certato sectors ' (vooational tratatog, " 
adult education ) , It is hot only the answer to Imnediate needs ^ those reiated 
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to eertaln restriotad funations- At the mme time, it must not be a monolltjiio 
"icid cyctein bcoause the way in -rhlGh educational system of this kind will ' 
develop eaiiiiot be pl&^med aiiead., tJiou^h it must be studied* 

nie organisation of/ educational strueturaa must ba seen to from day to day 
rattier Him laid dotm beforeliand- Die degree of independence and autonomy ac- 
(luired through education is indication of how well toe str^icture md the proeec 
of iduoation are orgmiized in relation to the issues of life-long education. Only 
bhrough such autonoray and Independence life-long eduoatlon be developed in tim< 
and space. 

Ttim aim of the educational experiences that wa freely choose la the conquest 
of our oultmmlj intellectual and affective autonomy (which conditions that of the 
community as a Khola,Mid vlce-veraa). Eduoatlon which teaches us, Individimlly 
and collectively, to be less dependent on institutions and struoturts givas rise 
to new learning requirements which are Itaked to -mm new rSle which wo^^all be 
able to play in each domato* 

The ability of the educatlonaL structures to meet the need for individual 
autonomy and commu^ilty development is also related to their f lexlbilit^^^ and, that 
flexibility is in fact an indication of the^ capacity for life-long education. 
But Is it poaelble to speak of new trends ^d structwes for life-long education? 



V - MOms OF ACTION 

Some of ttie struotitt'es for life-long education already exists but to a large 
extent they have still to be Inventad* Schools^ or an and to schools? Thm 
problOTi is a false one If the school, university out-^of-'Sohool struotures and 
education in general can be challenged, not only by new teaching methods, but by 
the users, who from now on will not be ^uluslvely schoolchildren and students. 

da de-lnstltutionallgatloh of education affects school and out-of *sohaol 
education, the family and societal life, the place of work mSi leisure- Such 
de-lnstitutlonaliiation preeupposes participation of ail (children, yoimg 
people and adults) In the task of creating conditions an which education In all 
its richness can be experienced and made avmil^le to others, De -Institutional l^a* 
-^don calls for ttie constant analysis of education and sometimes a dialectical 
jurtaposltion to It, the introduction of new structures. Individual ^id oollective 
craatlvlty and a rich societal life (but one in which todlviduals are not asso- 
ciated to order to select thara aM place ttiem at dlfferant levels), ' " 

Schools, universities and adult education and vouatlonal tratoing Institu- 
tions must be s^Jected to examination because of the wldentog gap between the 
Gommimlty^s need for tratolng md the oapacity of these Instlwtions to meet It. 
Om* starting point imist be toe oommnlty's need, bx^ not only an totemal Improve-^ 
ment of ttiasa institutions or a pwaly qu^itltatlve Jncrease In staff . 

ttese needs must be :^mstantly analysed by -Uie vap?ious bodies in o on June t Ion - 
m many eases, with bodiof/ -utslde tiie schools bi^ tihe world of formnl eduoatlon. 



teends and structures at various lavals m^ be analysed from ttie angle of 
life-long education i lealelatlon, educatlonaa tostltutione,- movements and as- 
jo^latlons, the day-to-<3^y experience o fanlly 
life, etc." - It must not be f orgotten ttiat guoh an^ ofttn arbitrary, for 

we lack ori^ :^ ■ : " 
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As we in^e this aimlysis, it becomes incr:msingiy olear that tostltutions, 
pm't5.GUlarly those in the out--of-iohool sector ^ we attempting to meet ttie oom- 
mvjiity's deilre for llfe^-long ediwatlon la time and spaot. The following aro 
sOiTie examples % the transfoniiation of welfaa^'e centres and aotivlties into educa- 
tional centres and activitleij tranEforraation of llbrK'ies from centrGS for 
-ttie conservation of books into centres for the promotion of oultUTal aotlvit5.es j 
the traiiaforiiiatlon of aacapist leisure purmiito into educational lolBure (travel 
for "Uie yoiang^ film clubs, ttieatres), eto* But the eduoation offered by these 
Institutions does not always make for autonomy. Quantity bccomee more Important 

quality j and "life-long education" becomes a serviee ttmt is offered rather 
them the aini of eduoational activity. Nevertheless, aome resistanoe to ttils c^ be 
seen among adults and your^ people who make usr of the service* 

At pre "primary level, teachers, parents and the coninunity want to obtain for 
ttieir children - and theraselves ^ a nevi educational ^perience, and not only to 
taice advmtage of a, service* The crisis of family and school education la betag 
lived out in theae new est^llihments where ttie teaching tradition la fortunately 
not so rigid as elsewhere; and perhaps, paradoxieali.r, because children resist 
manipulation more forcibly timi adults do* 

But in aohool and tttiivereity Jjistltutions^ too, 'Ubere la very s1a:*ong pressure 
from users to carry out experiments In life-long education* The eduoation of the 
masses calls in question the status, prestige and future professional role of 
students and educators* Hie trend is towards regarding education as Immediate 
e^crienoe rather than as a preparation for tl^ future* On the other hand, mass 
education Introduces all the oontradlctlons of society toto educational instiini^ 
tlons, and in tols way education itself becomes a tovm of change* 

Kie dlsorepmoy batweeii school or imiversity diplomas and career projects 
Is maicihg stijrf,ents ttiinlc of training at a later stage -Uian ttie Jjiitial phase of 
education* Recurrent education may be the beginning of a solution to this problem, 
and It will be ijiterestJng to examine the first resu3,ts critically In relation to 
^life-lon^ education. Certain innovations in secondaj.-^ and hl^i eduoation (units ^ 
o::? value- '^iif oh are transfer^le end can be turned to accomit, cartlflcates covering 
the sohool record insread of diplomas, mare dlverslfioatlon and easier communica- 
tion .betwe^'.tihs various est^li^nents) ^so make for a new attitude on the part or 
students. 

But ttie deepest and most salutaa^ crisis is perhaps to be foimd In initial 
end continuous vocational training, whether to school or on the Job* If vocational 
training Is merely a matter of hmdlng on toowle%e of -Uie "arts md crafts" , it 
is doomed to be rapidly superseded as sclenee and taohnology develop. But the 
ocntradlctions are p^^ioularly marked in vocational training because In ma^ cases 
the needs of indurtiv, modem f M»ralng and ttie tex*tla^ sac'tor are not necessarily 
in harmony wl"to the logic of scientific development, and because the workers* 
demand for general traini^^^ is not the saiiie as the e^loyers^ (cul^ira versus 
e^billtyi speolallzatlon versus toalntag in a variety of skills, etS. )- 

Ttim demand for life-long education is also adtoessed to toetltutlona whose 
faction is not prlm^lly educational* Youtti movements* politloal parties, trade 
unions and professlorial and lelmtt^e assooia^.lons are asked by ttieir members to 
provide training, and not only pre-ssrvlce and ln*-service tralnlr^ for bellied 
v/orkers* Pol^.tlcalj trade imlon and prof essionri e^qperlen^ Interpreted as 
edUGation^and , tee desirad renew of education frequently involve 
the mlidlty of Inrtitublonst nie failures and :misc esses of ^^p 
^**^lf-mmaserDent are only . one a^ect of ttie_r_esults^of such^rene^ . . \ 
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The mass GoimimlGation niedla as Inatltutlons orm similarly ehallejiscd mid 
appsaled to by users. It is not enou^ to regard tliem a^ a mesna of deraoo* 
ratlzlng education (see ttie plans for education by radio at pri^Ky^ seoond^^, 
university aM vocational tralnijig levels ). Their overall aGtlvlty'has an educa- 
tional Impaot, eM ttie users are ^ixious not only to raaJce use of them, but to t^a 
part iii rarmtog ttiem. Given ttielr ertraordlnary teehnologloal developinent, the 
educational «perlenoes that this may lead to are dlff loult to f orecasrfc, ' 

EdUQational K^crlenoes havt. Increeslngly numercus tramm of referenoa* 
Boliool and out-of-sohool Inetltutlons arm only some of ttiem, TtiB eontradlctlon 
between an incraased demrad for a p^llo education eeinrloe aM ttet for todepen- 
deirteduoatlonal exparlenaes Is but an aryarent contradict ion; ilie nature of the 
public education sewleei does not prevent users from wanting to participate 
actively and freely in their ovm eduoatlonp 

It may be expected ttiat^ at -Utie Instlfetlonal level. State establl^ants, 
ueers' assoqiatione, mass movOTentSj action taken by -toe Infraatruoture aral 
tod5.vlduals will all play an active part In tjie development of eduoatlonal ex* 
jsriencas* Ihe rSle of 'Uie mtloMJ. tod Intematloiml commmlty and ttielr In- 
stitutions is to make eduoation Inereaslngly pfiAlloi democratic^ free and de- 
oentri^lzed* 

Edueational planning wlthto tiie proaess of life-long education Is also open 
to reprdach If It fails tc underetand tiie changes taking place and what the ftiture 
will be like. It la no longer enou^ to allooate a certain mm, and a forecast 
of tii?3 demand for labour (an increasi^ly unoertaln matter) can no longer be the 
only criterion for mich planning* OJie regul^ investigation of the neede of 
' users (whether Individuals or groups)^, evaluation of the educatloml creatlveness 
of todlvlduals BnA groups^ and the aotlv© partloipation of the ooramunlty only 
some of the new aspeotg of such planning* 

^e need to reform ta^hlng methods and retrain teachers TmB been frequently 
stressed, nie.nmf educational e^erlenoee call for new criteria for the plmnlng, 
a^lnlstratlon and oreatlon of educational structwsB, and ttie policy for recruit^ 
ms and training educators Is the outcome of -tola new approach. Professionals 
and organisers will learn mueh from -ttie new educational experiences, and not only 
from teacher -toalnlng colleges and uiilversitlesi ttieea can give no more Him an 
Initial basic trailing, which onL'^ certain educators will receive, 

ae need to restore imagination In ttia matter of teaching to eveiy Jndlirl* ^ 
dhAii - toetead of Its be tag wron^illy mato iti^ monopoly of ^e eduoatlonal ttie- 
orlste ^ meara ttiat the Syraposlum will not fonnulate a theory to be comprulsorlly 
anceptadj experiences rmst be ttie Mitt*oe of teaglimtlon* What are tiie obstaoles 
to self •^education, change and ^e de-lnstltutloimllzatlon of training in the 
univaraltieB, mlnlsteies/ schools ^ adult cmtres^ trade unions and Interaatlonal 
orsanlsatlons In which we work, and in "^raposla"? WhAt we c^ disouse Is ovr 
e^e^rlence of matters aM ways of dealing with thm. It is ttie ftaiatlon of 
l.lbrM^les to provide us wife dirfoiTOatlon aonQemli^ ttie ^lloso^iy, mettiodDlo^ 
and teohnolo^ of eduoatlon- 

How do we react wh^ wx" views about education are dlrtorted In d^ly prad* 
ticef What topllclt' md solicit orltlclsn Is made whloh ^admlly reduoes the 
value of eduaatlonal limwaW 
O „ about that the pr-oducts of iJTjagtoatlon In r^^ "to education chmise when they are 
ERIC ■ ineoi^orated; In 3nstltutlpns ( pintle l^tiony d^ieeraoy , ete. )? 



Adaptability to chmse is beooriins an eesentlal qmllty in professional 
teaohars and in political and atolnistratlve auijiorltles. Leaving ottiers to be 
the agents of Ghange is equivalent to a refusal to talce part in eduGatloiml re- 
newal . 

Thome who are Interestod In educational renewsJL cmnot avoid thinlcing ahout 
psat experlenee, and in doing so they are bound to eee the gap beti^?een proolaimec 
eduoational principles and the aotual perfoiTO^oe of adulte and aduoational tha- 
orlats* Educational renewal calls for a genuine analyils of ejqDerienGe, which 
leade to a faring of suGGess and failure* It is in this that prajtoti can 
be impleinentad and rasearoh oem beoonie creative, Eduoatlon, which is never a 
aolltary venture, obtains ita Gollectlve dimension as a result of suGh analysis, ^ 
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